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Challenges facing aclult education in contt1n1>orary Euro1>e 

łvfałe:orzata Stcn\'iak-Ososińska * .... 

The pmpose of this article is to present the challenges facing adult education in contemporary Europe. The purpose 
of this artide is to present the challenges fadng adult e!lucation in contemporary Europe. The research data shows 
that partic:ipation in lifelong leMning is deteru:ńned by level of education,. employment status, occupational category, 
skills and Interestingly, it are likely to participate in education and training people ,,ith low qualitication 
levels, the unemployed and the inactive, the least skitled, older people and immigrants or ethnic minorities. Th.is 
indicates the challenge for European edocation and training sys:tems in tbat the adults ,1,no most need to participate 
in educatfon and traioing seem to bave least access to life long learning oppommities. lt1 s generating new cballenges 
befor all Europe too. 

l. I11t:roducriou 

\\ie are living in a dj1la1llic ,,:orld of contimrous cbanges that le.ave a mark on the economic and social spheres, tbat 
detemtine the functioning of the labor market, of businesses and on our living conditions. The tinJes \\ile.n an 
i.ndividual was employed in a single company, performiug tbeir single, taugJn profession.. ,i.men the skills one b.1s 
leamed in earJy adolescence sufficed for their entire professional acthrity, are long gone. Techuological progress, 
autom.arion and digitiza.tion have cbanged the lives of every contemporary in.dividual. Today's reality forces us to 
retbink our knowledge and quatifications" and to determine whether they'U suffice or not. Cbasing the.se chan.ges" the 
contemporary m..m is tbrced to take pennanent action intended to raise their qualificatiom, to retrain, learn 1lf\V skills. 
At this point there are many people \\'llo are realizing that education mtJSt be lifelong, or otllenvise one '1};111 drop off 
the profession.11 circulation and never come back Many people are also realizing tbat the economic conditions in the 
country· are more increasingly tied with the capacities of the society in terms of building teclmological progress and 
with the reac:tion on the ageing of knowledge resenres. E.xperts ba\le already predicted that technologi.cal cbanges 
resulti.n.g i.n tbe automation and digitization of 1nany mental aud physical ac:tivities \\·01.lld contribute to the denlise of 
m.myprofession.s. In 2014, a CBRE report anticipated that by 2025. technologie-al innovation wouldmake 50% ofall 
positions redtmdmt. Such t.rends as artificial intelligence, robotization and offshoring entail ongoing transform.ations 
of the chara eter of work i.ve perfom1. Moving around a constantly changing landscape will req_uire lifelong education 
and personal developmem. 

In the light of the above, continu,11 education sbould be regarded as a nece.ssity. In 2000. the Lisbon Strateg,/ and 
its supplementary 201 O Ea'ucation and traintngs program inchlded a specification of tasks in tbe area of adult 
education, and thus initiated refom1S, tbanks to whicb building the potentia! of knowledge and learning new skills 
became one of the p1iorities for the development of European Union Member States. Tberefore, the importance of 

• Cone.,~ author. 
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continuing education began to grow0 and its idea began to evołve. Llfelong education becan1e a marker of the 
contemporruy world, taking on an importaut role in the ecooomic and social strrnegies of the European Union 
R~-zto-\'Vójto\\'iCZ, 2015, p .. 65), 

.A.lthough a multitude of 1neasures were taken,. the data coocerning the level of ed:ucation of the European society 
is not optimistic. About 70 mil.lion. adult Europeans do not h,nre ftlll secondary education. Available statistics indicate 
that one in. ten adults in the in the European Union - i.e. about 70 million people - did not comp1ete their 
fon:nal secon<L,ry education t..C:<lruxc.rę1a i szKtimn1a ,..,,n,.,,ltl"l!#'H w ... ,..,. ... ,,,. Th.is me.am thał adults \\'ith poorer 
educafrve accomplisl:u:rlems c-omprise approximately 1/3 of the EU populatioa This indicator reflects tlle formal 
edtu:ation level for adults. Secondary edueation is ctu.rentty recognized in Europe to be the minimumlevel for effective 
emry oo the Iaoor m.adret and pem1anent employnient ~Ą.ccording to data published EurO:Stat, a.mong tllo,i-»e who 
gradu.1ted trom a secondary schoot e.mpłoynlfflt rates are "''""'H'V higher than those who graduated from a pre~ 
secoud,1rj school ooly (G. Maniak, 2015, pJ:31). TI1ese studies ftU1her sbow that the skilts leamed tbroughout the 
form.al edtu:ation period are obsolete, and that tlle ability to read, ,,rite and count or solve problems in technologicaUy­
advance enviromnents is very low. According to tlle autllors of the report, tllese valu.es can be so low because of the 
inclusion of immigi'mls \\'bose reading, \\riting and counting skills are at a much lower level, compared to natives 
(the restllts eau affected the language barriers experienced the im.migrants) (Adulr Educatlcn and 
Training in Europe, p.20; Skills .Matter fin1her resultsfrom the s1mY!;)' and adult skills, 2016, p.20). Computer skills 
are also at a shockingly lo\v level \\rith adult Europeans. According to the results, approximately 27% of EU adults 
display very low skills in this aspect. In this group, 14% of the respondenis could complete very simple technological 

oilly, who le 13% did 11ot display com.puter skills at all, or their skills i.vere at sueh a low level thar tl1e)' were 
found tm.suitable fur a cotnputer rurvey. According to tlle survey, for all EU Member States. au average of 
30°1ó of adults (in the age of 25-64) either have never used a computer at all or ,vere not able to complete basie 
operatio:os using a computer (A.dult Education and Training in Europe, p.21-''f. 

Th.is data a significant challenge for adtllt education. .A.s sucb, it should provide for continuing and 
s·upplemenriug education in order ro adapt to tlle cb:u1ges that take place in the world (A.Frąckowiak, 
J.Póln:uzycki, 2010, pJ9)' It is the tas.ks ofthe social and adtuinimtive system of adult education to orga:nize the 
forms of education and places to deliver it, to motivate and promote the need for educatfon. to cater for all edtu:ative 
needs and to stinlulate the developinent of interests as per tlle needs of adults in question, as well as to follow tlle 
uceds of social and eco11omic life, the cultural and edueational trnditio:n and the education policy of the country. 
Various social campaigiis sllould be furtber l:m11d1ed. as to n~ach the higl1est percentage of aduits and convey to tllem 
that if tlley do not keep learning. all of tbeir pre,.'iously leamed skills \\'ill go out of da.te. In re.suit, all educationally 
passive peop1e will be gradually pushed out to the margins of the active and progressive society ofknowledge. 

2. Tbe state of achJlt educatiou in Europe 

Council condu.siom titled Education and rraining and the Europe 2020 srrategy- the rofo of teaching and training 
in economlc repah~ in economic growth and .stlmulation of employment were published in 2012 and stated that the 
nceds of the economy and the tabor m..,rket change, and tlle compctences and skills ofboth young and adult citizens 

• The respondent:; did :not know how to u.se a moo:se to mit su-::h oompmer pro~ as m mtemet brOl'.-ser or a test pro,cessor. They did not I.mon• 
how to cepy 01· tl'aw;fer a Ale or folder, file the cepy ce rut and paste tool to cepy ce tramfet· :w.fonnation on the sc:1em; fwther opeatious. \v!:w:e 

d.ift'ieul~ \\'lll're d.1!;1i:1Ll\',Mi wclud&d: u;e of basie .aritl:u:Mlic fi:.1mula:: to multipty 01' dividtt num.~ in a ::.prea~t; comp1~~1! 

&. v.nring ~ofh\..Ull a ~.i:il~ ptognmmin; bn1,U3p; com*łl1tll ;md in:;uDm, lll!W :rucb a.~ a p1wtr Of a mociłnl; conn.::rinr 
the computer to a !ocal netv..-01-k; dete1:ting :md :;oh-mg problems mm the oxnputer. 

• Adnlt educ.ation 15 C'l.llTemly understood as a popubrized form of edncati,--e ac~-iiy of the enti:re adult SO<!iel:y, oo,e tlnt, accordini to the hfe!ong 

education pi:ineiple, ::;upplemen1$ one' s education .md contm:ues education w scli.ooh, ac.lldemi.c ccter::., and out-ofocli.o,ol imtiruti~, li well as 
tlu'l)ul!!h t-łl.t·•tta,e.lU!:l,ł, h is a ::;o.:~I 1:;':'.tłJ::O edu-:ativt fta~, arll:!m.:llla~ vari<iu~ ł!{lu.,~.1mm 'lltl'O('lł,;c;~. ~llJn!OmliiJ self,tfi.acii.mg .md OOlitr 

fonns of :u:fo"ity th.at ie2d to le.tillin; new knowledp, emicmn, 0t· upmdm, one'~ f:otm.d.1tion-;, inte'!l,t, arui to lf;uu skilb I'!lquired 
m one'::; social and professional life. 
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nrust adapt to this cll.,nge. Accordiug to their provisioDS, tht employability of oo mditfidua1 should be promoted by 
means of tht educatioo system and trainings. as well as in tl1e 1,vorL1>lace. This is a shared respoDSibility of tbe public 
and pri1v--ate sectors, ,,.rmch also fits in the thune\\'OrK oflifelong education (A Nalasko\\1-ski 2005, p.46-48). 

Adult education is asswned to be the central element of the conte.mpor:.uy life and connnon education. In reality, 
ho\\'ever, it is pushtd out of tht m..'U&tream, and its potent:ial is not fulfi.lled by govemments and social groups. A 
difference in tbe \\"aY adult education is approachtd in Westffl\ and Eastern Europe is also visible. Years ofneglect 
and limitations in the post-soviet states are noticeable. In the West, adult education fuliils an important social and 
educational rote in the face ofunemployment. Here, its position is :recogruzed and high. Adult education is also praised 
in third-,,rorld countries, where teaclling basie readmg skills is the mam task. 1n the majority of countries, formal 
educ:.nio:n processes are recogruzed, wbtrtas informal adult tducation has not received. its due recognition ood is not 
praisw. Furtllermore. u1 such tradition.illy oon.-ed.lu:ative activities soch as labo:r, allture. the economy, the role of 
adtut education is undervaluect Table 1 illustrates the share of adtllts in overall edtlC3tion. 

Tib» L Adult,;,' partkipitiou in i.»mAr in EU, 2015 ~•) 

Country 
Tot;Jl p,opllbtion lS-64yw!'; Uoomplo)~ Low.qualitied 
(25-64 Yeal5) (25-64yemJ (25-64 )-mt'S) 

&lgium 6,9 4,0 9,0 3,0 
B~ 2,0 dat\ not n'7!ib.ble dat. ®t n·:uhble data llOt :n·ailabie 
Czech Repubhc 8.5 3.7 3.S 1.9 
D,animrk 31,3 23.,6 21,9 21,7 
Gemuny S,l 3,1 6,2 3.4 
f~1oai.'a 12,4 4,5 9,9 . .;s 
Irehnd 6,5 -, '7 7.4 2,4 
Gn!ece 3,.3 o:S l 'I 0,4 -tł 

Spam 9.9 4,0 11,2 3,6 
F:rance !S,6 12,8 14,7 7,7 
Croari.a J,l dał.a ~ot ;waw.blt 2,4 d;it'l uot ;waiub!t 
Itały 7,3 4,0 5,3 2,0 
C)'Jll.U!, 1,3 3,S u 1,6 
L:lt1."ia 5,7 2,6 5) 2,4 
1ithu:mia 5,S 3,1 data not a:1tai!able data llOt avaiub!e 
l.w(.mbom-g Ul,O 7,1 22.0 7,0 
ffim.:."alY 7J 3,1 2,3 3.4 
Malta 7,.2 3) 6,4 i4 
Nethffbnd~ lS,9 lU 18,3 9,3 
Austria 14,4 7,5 16,6 4,5 
Pol.tnd J.S o,s 3,4 0,6 
Portugal 9.7 4,1 11,3 4,2 
~li 1,3 data not avatl.:ible 2,1 0.3 
Slova!ia 11,9 4,0 13,1 :(g 
Slm:ilia 3,1 0.9 1.0 data oot avaiuble 
Fm!~ 25,4 15,6 l!U ll.8 
S'!h-eden 19.4 20.S 44,0 20,0 
United Kwgdom 15,i 10,S 14,.? 6,8 

107 95 4 
Source: Educmco. md T1-mung~łonitor 2016,p. O 

A low educ.ation level and discoutim.ung ed\lC3tion result in a Io,,, status of the poody qualified workforce 011 the 
la bor market, one that can ultimately lead to social exclusion. According to the studies, the disabled, people of poor 
health and people from risk groups due to poveny and bomelessness due to low income, as ,,-ell as some groups of 
u1unigrants are tlle most prone to this risk. The status of low..qualified adtllts on t.he labor market i.s illustrated in table 
•) ... 

T otaHow Activ'l! popubtioo '.Employed 
qmlified (iow quaWiedl (low sm:!ifieą) 
popu!zlion Nmnber O/ Nmnber 
(il:unilliOll!';) (m mill:i~) · 0 (in milli~) 

© Eduaming.it 

Unempl())<i!d 
Oow gua.lifiE4) 
Number 
(inmilli~) 

Low qualified as 
a !ih:ttt of total 
popuhtion 
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&tlgiwn UlO 0,826 54.7 0,704 46,6 O,l22 14,S 25,5 
Bulgari.1 0.730 0391 53.6 0,294 40,3 0.0% 24.7 18,1 
Cuch Repu.bile 0,408 0,216 52.9 0,171 41.9 0,045 20,7 6,8 
Demmti. 0562 0,372 66:2 0,340 60:5 0,032 S.5 19,6 
Gennany 5,S:81 3.8% 66.2 3,453 58.1 OA43 11,4 13.2 
E$łon.fa 0,06,ł 0:043 66:4 0.0$7 ss;1 0:005 12,5 S,9 
Jr,,.J.and 0,485 0281 58,0 0,237 48,8 0,045 15,9 Xl,2 
Qeece 1,7:S2 1,Bl 6.S,i 0,850 48,5 0,301 26,6 29,6 
Sp.tin 11,138 S,086 72,6 5,746 51,6 2,340 28.9 42.6 
F:ran.."<! 7,436 4,633 61,8 3,913 52,2 0,721 15,6 ... , ( .;;_~.., 

C'nl:łtll 0,3i:5 0.197 su 0.155 40,2 0.043 21.6 16,7 
lt2ły 13.272 7,767 5S.5 6,664 50) 1,103 14,2 40,l 

c~ 0,101 0,069 61,4 0,0$6 5$.3 0,012 17,9 2!,9 
Latvfa. 0,106 0.073 68,6 0,056 53,1 0,016 22.4 9,9 
Lithu.mi.a 0,102 0.062 óU) 0,046 45,0 0,016 16,.2 6,5 
WłDlbouiJ 0,073 0:048 66:2 0.045 60,S 0,004 8"> 24,0 .. 
ł:fungaiy 0,912 0.519 56..9 0.438 48,1 0,080 15,5 16,S 
ll.blta OUl 0:017 5&,5 0:011 .54,2 (l,006 1,3 56 . .5 
Neibedands 2,073 U70 66.l 1,243 60,0 0.127 9,3 23,6 
AU',tmt 0719 0,431 59,l 0,285 51,9 0,046 10,G l5,4 
Poland 1.935 0,934 4S3 0,789 40,S 0.U5 !5,5 9,2 
P011ugal 3,096 2,287 73,9 1,989 64,3 0,298 13,0 54,9 
Rool:mii 2.803 1.630 5SJ 1,505 53,7 0,125 7.7 25,0 
Slovmia 0156 0,088 56,7 0,076 49.0 0,012 B,6 13,2 
Sl<n~a 0,273 0,144 52,5 0,094 34.4 0,049 34,4 S,6 
Fin.land O:J.U 0.2ll 605 0.185 53) 0.026 12,3 12,3 
S.veden 0778 0573 73.7 0,492 63.3 O,Ost 14,l 15,7 
Unitl!ld Kiqdom 6,713 4)69 6,f9 4))50 6((2 (1,319 7.3 20,3 
EU 64.0 40,741 63.6 34.084 532 6.657 16.3 23,5 

Sou1<'$: :&l.1.1Cme11!! imd T~ Mocitor 2016,p.Sl. 

Low participation of adults in educati.on can be also expL'łined. Researchers studying this issue have determined 
that the ca.uses which binder or preve:nt adults from continuing their education indude various personal causes and 
obstacles or ce:rrain practical rea.sous. In their 1nost frequet1t jusrification., adułts claimed they ntedn 't havt- studi.ed to 
raise their professional qualifkatio:os. (38'%,). Other reasons induded: the Jadc of time due to family responsibilities 
(21.8%): not identifying the need to leam for personal ptuposes {not related to work:) (18.1%): lack ofpossibility to 
take on education in \\'Od.: hours (13.6%); tra:ining courses are too e.xpenshre or adults not being able to afford them 
(13.JI%,); the lack of possibility to participate in training courses for hcaldl reasons or due to one 's age (13%); failure 
to fulfiU condirfous for entry {7J°-1.); difłkulties fu:1diug a suitable training coune (8.2%); the taele of support from 
one's employer or public services (6.8%): no accessible training courses in the vicinity of one's place of residence 
(6.0%): Jack of access to a computer or the Internet (for the purposes ofremote learning) (3%) (A.dulr Educatton and 
IraJning in Europtt, p. 74). 

Considerations concerning the scale of adult partieipation in education and continued education should atso take 
into account tl1e motivations of iru:lividuals in their 1.mdertaking various forms of self-improvement or in their 
acquisition of new skills or knowtedge. As it tums out, an adult will most often commence education to adapt to ne\v 
requirements posed by the modem world. In doing so, they are able to keep up with cultural, social and economic 
changes, and can beconie their participants. Failing to take pan in variom fomlS of continued educatio11 can res.ult in 
being ""!eft behind", "falling out of the circuif' of tl1e fast--changing society. Therefore, facing their liquid realities, 
adults find continued education a necessity. although a voluntary one. It is necessary, even thoug11 it does not give any 
guaramee of employment as no institution. organizing continued education can guarantee any jobs tbr its students. 
Nonetbeless, apart from m111y other values, continued education incteases the pos.sibility of finding a job. By contrast, 
people u1 late seniority have different u10tivations when taking on continued education. The same applies to the 
financially independent individuals. \Ve can agree that autotelic motives dominate in this group. At this age. education 
is not motivated by materiał aspects, bur contributes to satisfying the students • social needs. Participating in 
educational activities mik.es their lives tnore interesting0 more univttsal, helps them build theit own image, identi.fy 
vlitb the cultural valties oftlle co1mn1mity. Education con111letlced at an old age becomes a part of the seniors' lives, 
creates oppo:rtu1tities for maintaitling and establishing 11ew acqu.'lintances, provides an opportunity to find t11emselves 
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and t\mction, confilet-frtt, in the postmod.em world_ It also reinforces their sense of iildependence. \Vl1.1t is howe,ter 
noteworthy, it1 educative dforts art nsu.,lly exercised by people ,1.1ith higher or secondary education. 
Therefore, it is the domain of people ,11ith an exteosive educatfonal backgromd, curious to lea:m about tl1e world, 
about the live, of other people, who once stood out v.ith their creative attitudes and acti\iity in their local environment 
(R.. Kałużny, 2015, p.48-49.) 

3. Cl1allenges fadng adulr education 

To change tbis state of affairs, we need to change the approach of the generał society to lifelong learning. The 
benefits thar can be derhred from teaclnng adults are measurable. Adult participation in education is benefidal not 
ooly to tl1e partidpants or training and "'""1"n:- but for world in generał. Acc:orCllUlE to numerous studies, 
adults reconunend:ng education at various stages of their lives b.1ve more tnm for the 1x:ilitical .,,,i:,1i,,,..... they partidpate 
more actively in the public life, they are more ind.med to take on various non-vocational forms of activity to benefit 
or.ber people ( e.g. volunteer work or accepting variou.s active role; inlocal and supra-local crnmn:tulities)_ Fwthermore, 
adult le-amers feel htalthier, conduct healtb.ier lifestyles, build new community networks and have bener moods. 
Th:ulks to them, it is build social collesion and pro1oote 1iunv,ę<:. and cquality. Adult education provides ma11y 
possibiłities for makwg sodetie$ more equal and more fair, and stimulates econonnc growta Learning in tlle 
\Vork1>lace is also one of the key faeton; that contribute to increasing the share of adults in lifelong learning. In the era 
of vast digital trausfonmtions, adult education can aid in elim.inating the digital gap. Furthermore, civic and 
intercultural education can create cultures that promote integratit:m. T eaching language and basie non•language skills 
can help inunigrants become active citizeos i11 their new destination countries. One of other, undoubtedly positi"v·e 
effects of teaching adults is the fact that lifelong leamers are more active, both in their communities and w their 
workplace, and are generally healthier. Adult education can turthe:r help supply i:nfom1ation, create a space for debate 
and creari\'ity, as European citi.zens require m:my streams of information and mnovative spaces to det,elop their new 
lifestyies, 11ro1tt1t:i;. new approaches. Adult education can also contribute to de,·etoping ni.1in European strategies 
in gro'\\rth. emplo)'Ulent, im10,.ration, social cohesion, active citizenship. Jinlitation of poverty, clitnate change. inte-mal 
marlcet, migration, peace etc. (Eduka<;fa i szkolenia dorosłych w Europie. p2). 

The European comnnlllity is una,,rare o!the importance of adult education. Lifelong learning is a recognized sphere 
in severa! European countries onty. Th.is is proves.1 by the perceiltage of adults conm1encing education. The most 
ed:l:u:ationally active soctet1c:s indude: the Druies (r.\tere the percentage of adult leamers is more tban 30%), tile 
S\\'"edes, the Fin.-s and the Dutch (G.?vL1niak 2015, p.132). We should therefore strive to promote various forms of 
form.al and informal edocation among these social groups. There are immeose challenges facing adult education. The 
most important are: 

1) Effectfre dewlopme111 of ad11lt ed11catfrm i11 tlte global senie. Each country cwrently has the right to establish 
their own priorities in terms of adult and lifelong edocation. The mai.n premise for the development of adult education 
should be the quality of life and its constant improvement. Each citizen has the right to start education at various stages 
oftheir tives, and the possibility to exerdse tbis right sl1ould ~. the foundati011 of personal, social and economic well­
being. Conuuencing education as an adult results w a situation when the society is fortned by we1Unformed, educared, 
active people \vho can defwe the causes of social problemc:; in a elear manner, and \\'DO can attempt to overcome them. 
\Ve should therefore encourage as many people as ,ve can to take on various forms of postgraduate education and 
trauung, which will contribute to better living conditions for people all over the ,1/orld, to a sm.aller number of conflicts, 
and to builditig a global ""'"'',,.h'ofknowledge .i.\leksander, 2015, p. 15-16). 
2) Dn·tlop111e111 of effectfre mo11agtmt11t of atf11lt edm:atio11. So fur, adult education h.1s been pushed to tbe 
background of the education policy, altbough it is rooted w the everyday life. The i:ndispensable elemen1s of this 
policy include m.urual trust of local authorities, business rep:resentatives, trade unions, non-govemment organizations 
and local commu.nit;, institutioos. This trust is the foundation for all eff'orts to fulfill common goals. The basie 
challenge that awaits the adult education policy is to coon:linate its variom levels and areas. agriculture, llealtli, 
em:ployn1ent and tlle environment (AFrąckowfak J.Póln.uzycki 2010, p.64). 
3) lm·estment 111 od11l1 ed11cation. The current 1eve1 offinancing of adult education is too low, fulling below 1%. 
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Irumffident financing of adulł education imtitutions translates into łoi.\' partid.pation in this education. Particul.ar 
countries sbould thel-efu:re strive to increase thcir expenditures on adult education by approximately Investing u1 
ach.ut education can surpass financial aid and can include extens:ive support in the fonn of paid le:wes, broader acc.ess 
to il'afious, free e-learning programs and courses, or av.'afding micro-credits fur learning (F101ding of Education 2013, 
p. 79-84). 
4) Promollcm of tq11allly, i11d11sio11 ami tocial colltsf1.m. provide: all citizens witb acce~ to education, we should 
aun at social indtlSion and social cobesion. In many countries. adult participation in education is still insufficieot or 
hindered. The exduded groups often comprise 1,vonb:'Ą seniors, people ftom rura1 areas, immigrants. native citize:ns, 
etb:nic: and language minorities, the disabled, prisoners, people \Vith basie education. There are in.stances when severa! 
'ltttt,"'1/it""' t:.1ctors concentrate in a single person, ultimately results in total e..xtb.\Sion. In the recent 
many coimtries and t:LV<•-""" bave struggled witll the i11chision mu11u1:ran;ts miviug in Europe tłom Arabic 
In the face of inmligration processes, destin.1tion countries mu~ to indude immigrants in tbe:ir socieral, 
economic and tabor market structures. 
5) Literacr for ftil ami strmgtlumlng of co11,petem:es. All adults nmst be guaranteed a right to literacy. Coping W'ith 
the requirement.s of the cooteoll)Ofary life <1ew:>encis on the kvel ofknowledge a.ud tlle it is i11creased. as weU as 
on the Ievel of skills displayed. Adult and lifelong education llelp cope with .fast-ch.,nging requirem.ents of the social 
and professional life. 
ó) Care for I/te q11olity ami e1·all1atio11 of tl1e usults of lear11l11g. To en.sure a prope:r quality of adult education, \ive 
need to monitor the u,<;abilitj' of contents taught in terms of the lives of the adults in qt1estion, and we tlttd to ensure 
the professional deveJopmeot and trnining of adult teachers. Another inlpOrtant t:1ctor is a leaming~mendly 
environment, one that is ~c-11-equipped and accessible for di verse groups of leamers .• i\dult edl.u:ation programs tmlSt 
respond to the needs of the leamers and m.ust comprise elem.ents for building their high self-esteem. Furthermore, the 
c.,,cpected ou:rcomes of the educatio.n process should be defined in order to en.sure tbat theu· practical me in the le.amers' 
everyday and professional lit·es \\'e'fe elear for the adults. It is also iniportant to develop assessment procedures for 
knowledge and skills leamed in out-o:f.school and info.miał education processe.s. in order to evaluate the effect of stu:h 
learning on the lives of adnlts. fa"3lua.tion and proper quality of education also reqwre in-depth and inferdisciplinary 
studies, applying quantita:ti.ve and qualitative m.ethods (A Frąckowiak, J. Pólrur:zydci, 2010, p.64-65). 

T op-to-bottom financial support to all educative enterprises and recognition of adult education are indispen.sable 
fo:r achieving the goals tbat a:re inherent to adult le,aming. Adult education should be elevated to a high position, it 
being a .facto:r in peace. the law. equality and 1.mderstanding an1011g nations; and people in multicultural and intercultural 
interactions: as a spiritual de'll-elopment process, the determinant of c.hanges and a means to adapt to a c.h.,ngmg 
existence. The state should indude adult education in its national education policy, teaching and trai:ning specialists 
in adult education, stimulating and developing surveys of adult education needs, participating in the financing of the 
basie edtu:ation fomts and me:asure.s. Adult edtu:ation is a value sha:red by all participants, social groops, tacilities, 
organizations, a<:isociations and the state in generał, and condition and development depend on the tradition and 
,vorld activitf, as weU as on the promotion of a cwture of delnocratization of the society and the role and func:tion 
adl.ut edlu:ation fuUills in a given country_ Support should be followed by care for the quality of adult education in the 
Europeait U1lioa If the org..11lizers of adult edlu:ation wist on keeping it at a high level, it \\~U surely attract partidpants 
tłom other envirom11ents, for whom participation i,s essential (stlCh as the uuemployed, the socially exdudecl those 
requiring special care).. The truth is tbat wbat the society really needs is to shift its mentality, its approach to science 
and promoting lifelong learning as a lifestyle going beyond me:re career advancen1ent or improve.ment of professional 
competence. 

References 

Adult Education and Training i.n Europe: \Videi:i.ing Acc.es!; to Leam.ing Oppommitil5, 

bttp:l/ta~a.1t..:.fflltOP.ILture<1uutiw/Wl.)<dic~"doClJ.11lmWthtill3tic_r\l!Pottdl 19El'1.pdf 



l99 

Edukacja i szkolenia dorosłych l\' Europie: bmiejuy dostęp do mo,ml,\~ci ru:zema 

contentluploaasl2015i03t179PL_.ffi.pm 

Frądi:O'lliak, A, P~'Cli J. (2010). Tendencje rom-ojov.-e edukacji oorosłlrdl. 
A.F ąckowiak i J.Póltmzycki, \Vanza.i.-a. 

K.ałumylt 

G, 

http://emydice.ąpl 'llp-

Nawkov.-ski, A. (2005). Edukacja jako najrozsąd:niej!iZj" $p05Ób jed:uoczp.J::ria Europy, in: \'lldukacja ®ID".,!ych l\' zjednoczon.,ej Europie -bogactwo, 

mmom~ć, doi,n.a~e, ffim:.en, E. Pl-Z:yb)iska, M. StaS:te'MC:t. Toruń. 

ru>:1ll:kt>•v.1c1t0\v:1c:. E. ~mktilit u::.ta\,'ie:me. i:.tott za1a<W1iffl1a fll:U'OJ~:.k11:1i; ,,.1::.,1Vi,mr11:)f , nr.S. 
Skilb ?,,hoo ~ ~ruhs tlvm the run·ęy md ~ skill't (2016) ntt;,:llt1/'\\"l!lr.t,a;i!~łi;.comJJJ1ilł:U·•A;i~et-i:Vtn:a;11tmtJ~t1oe.:4'1!dttcan,onl:ikUl:-;• 

matrer_9189264258051-m=.\VnaoD:nzdjIU'#page:24 


